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1. Introduc . t ion

What would happen i f  the uirole wor ld became l i terate? Answer:

not so very rouch, for  the wor ld is by and large structured in such a

ray that i t  is  capable of  absorbing the impact.  But i f  the whol-e vror ld

consj .sted of  l i terate,  autonomous, cr i t ical ,  construct ive peopler capable

of t ranslat ing i . ieas into act ion,  i -ndiv idual ly or col lect ively -  the

uor ld yould change. And this is,  by a:nd, large, the topic to be explored

in the present paper.

To do so i t  nay be useful  to start  out  wi th the dist inct i -on between

1
school ing and educat ion that is now rapidly becorning connonplace. '  This

is no sharp dichotony, schooi ing obviously serves some eoucat ional  pur-

pose, but there is,  and should be, a concept of  educat ion nuch broader

tha; that  which is served by school- ing,  at  present.  l '1ore part icular ly,

there are:nportant dinensions aicr ;  which scnool lng r :ay be sai-d to Ci lutet

even pervel t  the r i -c i ler  concep; oi  eciuca: i -o:1 .  ^nci  l i teracy,  ihe najcr

focus of  th is papero stands rn an interest ing in-betwe^n posi t ion:  i t

can serve as a faunching pad for schooi inS, but i t  can al-so be one anong

severa' l  points of  departure for  educat ion more broadly conceiveC of.

Let us then proceed with ihese d. inensions along whj-ch the scnool ing-

educat ion d. j . lernna can be said ' ,o be located. They can convenient ly be

div ided into tuo parts:  forn ant l  content,  ihe structure of  schooi ingt

vse the content of  that  which is t ransmit ted.
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2. Jlra a^h^^l  ina r^-- .1 i  
- -- r rL rvrrvv!rr tR v4 dul l , .ur

Structural ly speaking, there is l i t t1e doubt that  the ent i re

inst i tut ionofschoo1ing'aSweknowit , isvert ica1and@.

The uni t  to be schooled is the ind:-v idual :  he or she is;  the recentacle

of knowledger the uni t  that  moves from one class or scnool  -uo the other,

that  performs and ul t imately achieves and receives diplona and graduates.

And the system is permeated from nicro to macro levels r"r i th al l -  k in<is of

vert ical i ty:  pupi ls are ranked within c lasses; c lasses are ranked by

numbers (grades) arrc l  of ten also by let ters ( t i re R class and B class of

the same grade may be as di f ferent in level  as the A ciasses of  second

and third grades, for  instance);  sc j rools are ra:r l - :e -  1rr . , .  cJ-car l ; r  as

conveying pr imary,  secondary and tert iary (a1so cal Ieo t tn ighert t )  educat ion;

but schools are al ,so rarked qual i ta i ively wi th in countr ies wi th the best

in the center and the pooreet in the per iphery;  and between countr ies

with the best in the Cerr ter countr ies anci  the poorest  in the ier iphery

countr ies.  There is a corresponding vert ical i ty among teacher.s:  the

social  d istance between the professor at  a universi ty in the center of

a Center country anci  the v i l lage teacher at  the lo ivest  grades of  a

pr inary scnooi  in the per iphery of  a Fer iphery cour. t ry is about the sarne

- we should imagi-ne -  a.s luhe corresponding di f ference be+,ween their  pupi ls.

Hence, i f  somebody wan.ted the school i -ng systen to serve as a tool

for  p lacing people in niches in a society that  is  pred.ominaat ly vert icaJ-

anc indiv idual ist ic -  the l iberal  society fgstered by the Europeal  post-

Renaissance tradi t ion,  a:rd part icular ly by the post- .ent i .ghtenment

ternpered with industr ia l  c.rpi ta l ism -  then the system is vrel l  constructed.

In fact t  i t  is  probably too Eooc, tor  i t  is  much more rat ional  than

the society at  1arge. I t  can be seen as one enormous sort ing d.evice

absorbing each year nerv mi l l ions of  sna1l  chi ldren, processing hundreds

of ni l l ions one nore step i i l i  they ei ther graduate at  sone level ,  wi th
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6one note bung arouad their  necks, or drop out.  The system proceeds

on the basis of  the theory of  innate abi l i ty  combined with the bui l t - in

social  in just ice:  the higher one comes up this ladder the better oners

l i fe chalces,  and society is not eoing to ask too many quest ions about

whether th is was because one was favored from the very beginning -  e.g.

by beiug born in the center of  the Center -  or  because of  innate super ior

qual i t ies; i f ,  such exist  at  al l .

Houever,  that  nay be, the system gr inds out a humarr j . ty sorted into

categor ies consistent wi th the way the wor ld econonic system div ides

the same humanity,  through al- I  the mechanisrns known as rrdi .v is ion of laborrr ,

into those ub,o extract  somet.hi-ng relat ively direct ly f rom nature,  those

uho process i t  and those who ct istr ibute i t  and administer th is whole

2
process.-  And by ald large these three sectors of  economic act iv i ty,  the

pr imary,  secondary and tert iary sectors,  receive their  r rhuman resourcesrt

f rorn the pr imary,  secondary and tert iary levels of  schooJ- ing,  respect ively;

when by rrsecondary school ingrt  we also mean vocat ional  ,  post-eJ-ernentary

schools;  and by " ter t iary school ingrr we mean any type of  school ing

beyond the secondaly 1eve1. i ience, school ing is power because hi .gh

posi  l ; i .on in div is ion of  iabor is lot ;er ,  not  only in th '  t r iv ia l  sense

of by an,: i  La.rge being better paid,  out  a lso in the sense oi  having terr ib ly

inportant spin-of i l  ef fects:  of ten nore chai ienging work,  the r ight  to

def i -ne and prescr ibe ihe work of  others,  easier on-the- job access to other

peopJ-e and other types of  act iv i ty,  easier access to other spheres of

society,  among thern pol i t ics.  Just  th ink of  how a v i l lage peasaxt is t ied

to a very l i rn i ted rar lge of  act iv i ty,  conrpeJed to a f ree-f loat ing expert  -

wi thout glor i fy ing the lat terr the di f ference in inpact on their  surrouncl inrr

is considerable,  and school ing;  is  the legi . t j -n izer of  the por,rer of  the

lat ter  as much as lack of  school ing just i f ies the misery ald powerl-essness

of the former.
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In al . l  th is there is,  of  course, the pervasive nyth of  school ing

as the road to mobi l i ty ,  to be trodden by the ambit ious,  ta lented and

industr ious indiv idual .  What is not so c lear ly seen is how this r , robi l i ty

is l i ro i ted by the constraints set  by nat ional  a l rd internai ional  d iv is ion

of labor.  f t  does not heJ-p much to have a cert i f icate f ron secondary

and tert iary echool ing i f  the country only of fers job opportuni t ies in

the pr inary and secondary sectors of  the economy; ualess,  that  is ,  the

country is in a posi t ion of  power to adjust  j - ts economy so as to f i t

the school ing del ivery system. The countr ies on top of  the iaternat ional

div is ion of  labor (by and large those r i th a high GNP per capi ta s ince

GNP measures essent ial ly degree of processiag aad narket ing) are gradual ly

abol ishing the pr inary sector of the econodyr nechanizlng a-nd industr ial iz inp

i t  a:ad haviug i t  canied out in other countr ies (uhich del iver rau mater ials

and foodstuf fs for  processing)r thus naking secondary and tert iary school

graduates more funct ional ,  even indispensable.  And the couatr ies at  the

botton wi1I ,  precisely for  th is reason, have di f f icul t ies f inding jobs

for these graduates who, consequent ly,  wi l l  engage in brain drain to the

countr ies where their  ski l ls  can be used because of  the div is ion of  labor

structure.  B.r i  only few ca-n engage in geographical  rnobi l i ty  ia order to

convert  school ing iato social  urobi l i ty  -  for  the najor i ty th is is not

possible.

Consequent ly,  najor contraci ict ionEwi l l  develop: sooner or later

the hungry and angry masses of tbe Periph.ery couatr ies wi l l  jo in hands

vi th the educated el i te v/r thout meaningful  jobs and get out of  the

div is ion of  labor anci  into sone pattern oi  locaI,  nat ional  and xegional

sel f - re1i  *"" .7 In that  case, the Per iphery countr ies wi l - l  have nuch

to gainr and so wi l l  the Center countr ies which wi l l  have to rediscover

the pr imary sectors inside their  oun countr ies and overcome the
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contxadict ion between that type of  work anci  a pattern of  sci iooi in;  tha*.

has energed whereby several  of  these countr ies have between one third

a-nd one hal f  of  the age cohort  in ter t iary educat ion.  In al l -  probabi l i ty

th is formularsel f - re l iarce,  wi l i  a lso contain sonc of  the basis for  a

cure to the over-development of  the Llen+uer countr ics,  just  as sel f - re l iance

seems to be the new word for the development of  the underdeveloped

countr ies.

We nent ion a]- l  th is because i t  belongs fo the context  in which

problens of  l i teracy wi l l  have to be understooo: i t  is  a c lear ly econonic

and pol i f  ical-  context ,  domest ical ly as wel l -  as gIobal ly.  , ,nd th is conbext

. rDu s^!1u.rrr .> do[ le of  the content of  school ing:  i t  i - -  basical ly knowledge-

or iented and bar ical ly t .heoret ical  -  except for  the vocat ional  sc: iools.

In other words,  lhere is a school i -n1 concep--  coninat in6 the educat ional

hor izon which is preaon: inant iy verb:1,  errd predor. , inant ly 5eared towards

a type of  knowleCge helc i  to be Lincc:1;roversial  .  - 'h i t  typ".  o i  knor ' . , j -e, i ;e,

by def in i t ion,  has to be on the conservat ivc s j -oe. To the c:<tent ihat

i  + ;  -  ,  ' - - ' i  - ' i  ^^1.  knor, . , r ledge ( , : .p; ,  , , i r ; tory,  geo5rapir ; . ,  natural  scicncc of-" :a]e_.*

var ioui  k inds),  i t  deals r ,v i th ihat  r ' ; l ' ; rch is rather t :an that r . ; i . ich 15$g! bc,

t ] .o: . . , t r  cxtent that  i t  contains nornat ive l :ncvi iec. . :c (re- i , l ious stud. ies.

na'u j .onal  r rs:n6) i t ,  is  not  i i<e, ; '  io in;r  j - ; l -  lcubts anf,  to tnc exten-u

th; t  i t  deals wi  th :nstrunenr i . - - -  su"- .JCc--s ( f  a: : .  uc. : jcs,  n.athenat ice ,  - : rc

l i teracy for  that  natter)  thel '  are arso seen as ' . rnal  terable -  ls  i i  nay

be :rrgued that to some extcni  ' ;hey are (  at  ihe very I  east  ,  onc ;hor. l1d

not change somebody else I  s language I  )  .  ' - 'he tasl< of  school in l  seei-- . .  to

be to f i l l  as much as possible of  these things intc the heacis of  the

pupi ls,  thereby creat i .ng people wiro are as s in i lar  as !ossibIe.  ?he

school  i -s used to reinforce the nat ion where therc is one, to create

one where there was none in advance, l i -ke in the Uni ted States or the

Soviet  Union.
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This inmediately spi I ls  over into the structure.  The type of  content

ment ioned here is ent i re ly ccnpat ib le wi th the vert ical i ty and the

indiv idual ism ment ioned. As long as the content is so verbal  and so

knovledge-or ieuted the superior i ty of the teacher is almost guaranteed

and protected; for i t  takes sone years to accumulate factual knovledge

and verbal  ski l1s to comnunicate them. Sone chi ldren may be almost born

with pract ical  ski ] ls  thab emerge and develop very quickly when given

the opportunity -  and the same may be the case with nathernat ics and the

larrguages -  but  hardly wi th the most fact-or iented subjects.  Of courset

exper ience alvays makes for sone vert ical i ty,  but  nore in some f ie lds

than in others.

Moreover,  to rnemorize th ings is or can be a total ly 1one1y thing:

there is no need for any communicat ion anong the pupi ls at  a l l ,  nor for

any discussion: the receptacles are just  being f i I1ed, occasional ly

tapped to check the qual i ty of  the knowledge l iquid.  More part icular lyt

one would not expect any chain ef fect  to ar ise f rom school ingt  wi th

chj . Idren running home from the school  house, eager to communicate the

important f inci ings of  that  day, to others in the fami lyr  to f r iendsr to

neighbors -  so f ; . t - l -ed wi th i t  that  i t  has to be discussed a:rd tested in

sone kind of  pract ice.  Just  to the contraryr one rculd extr lect  chi ldren

to separate school ing and the rest  of  their  l i fe into rather watert ight

compartnents,  school ing being a very special .  forn of  J. i fet  re lat ively

unrelated to the rest-  This,  in turn,  has one rather disastrous coDS€-

quence: s ince people tend to ident i fy educat ion wi th school ingr and

society tends to support  th is,  they also feel  that  educat ion en.ds when

school ing is over.  They study no nore because they have no teachers

to check them, a:o 'd real .  d ia logue they never learnt  anyhow.4
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j .  The educat ion paradign,

i ,et  us now cor. t rast  t i l is  iv i th an inaSc oi  r , rhat  cducabion could bc.

r f  course, i t  is  easy to ne6ate everyt l : in5:  said above and paint  a rosy

irnage oi  conct i  ing abstract  cal le i i  r re. .ucaLlonrr  -  t iLe problcn i . ,  to inake

' , r t io i r , rage cl-e ar,  v iv id anci  conpei l  j -ng,  part ly b;r  i : ieanc of  e>leu.r  i r l -e;  ,

part ly by concrete ideiLs,  and strategies.  And t i rat  is  not eaGy bccause

i t  is  by no means clear ' ,vhat rrei lucat ionf  r  sta:rd.s f  or  .  'n l i ro is educated,

for instance? You? I? i ry to t t i rn lc oi  a person you would cal l  educated

- l ihat  are the character ist ics of  that  person?

In asking such a qucst ion a di f f icul ty of  l in l lu ist ic nature shotts

up: r teducatedtr  in Encl ish is relat ively c- l -o;e tn reaning to rrschooledrr ,

as is rrausgebi ldetrr  in Gerrnan -  Engl ish ooes not have the equivalent of

t1 'o Conmqr t r -o1-r i ldet t t  ( i lOrwegian trdannetrr ,  aS OppOSed tO r lutdannet l l  )  .b"-

.1L-;  
-  ^^-^^**r r r ro vvrrvspu, . , rn t i te other hand, nas a very bourgeois connotat ion of

somehow belonging to the good class,  wi th nice manners.  But i t  has also

sonc other content whic i r  is  what vre ;hal l  draw upon here.

First  of  a l l  ,  there ic ; ;qrnslhinp; autononous in the concept oi

er-Jtr . r : t inn :n"nf  n inc anort i r rp and rrorr  d i  f fpnnr* fnnr nrq-- i r rn nnncrt i r r i t .v-ar lu uf  r {Lrur lu rrv l . t  
-vqJJIyu 

{uvvtv}vJvJ.

0n the sther hand, how does one reconci le t ,he need +,o receive,  at  cone

-+^-^ 
, , i  !L 

-L-o eat)s,  wr urr  ur ic I i€€d f  or  autonotny? l l le an. l lJer j .s obvious: throu3h

. ] ;  
^-1 ^- . .^  ^- . i  rurqrvrrqs,  q1u chrough sel f  -study, the two obvious I I to+,hods of  educat ion.  5

The dialogue can be t i i th teachers,  rv i th equals,  wi th pupi ls -  as longas

i t  i -s dialogue and discussion i t  does not natter so nuch for that  form

wi l l  in a.nd by i tsel f  wash out much of  the vert ical i ty.  ' lh i . rd,  and

nrn^o]v na]-+a.1 to . -h is:  the educated person goc: in for  g@!93 -  a_n

insight is not a pr ivate property,  but  sornething to be comrnunicated

to enr j -ch othersd and -  through dialogue -  to be enr iched by them in t , . , tn.6

Iourth,  and this is where i t  would di f fer  f rom the bourgeois concept:  the



educated person might go in for  the most esoter ic subjects but would . : l -so

be relevant,  r . rh ich mearls that  there would be an elernent of  praxis bui l t

into the concept of  educat ion.  Through schoof inF the indiv i .dual  is  on

tr ia l ;  in educat ion society is on tr ia l  -  that  may be one way of  formulat ing

the di f ference, and also the s imple reason why the societal  establ ishment

-  r ight ,  lef t  or  middle -  wi l l  prefer the forner and the ant i -establ ishnent

the lat ter ,  and al-so why school ing and educat ion v i l l  a l rays be dialect i -

ca11y related, in the sarne uay, and paral le l ing the dialect ics betveen

7
establ ishment and ant i -establ ishnrent ' .

I 'Jhat does this mea! ccncretely in terns of  structure a.n,d content of

educat ion,  as opposed to school ing? Less vert ical i ty,  less indiv idual ism,

J-ess enphasi-s on knowJ"edge, less emphasis on verbal ism; nore di .a logue of

al l  k inds,  more shared growth,  more discussion of  values ard strategies,

rnore praxis.  I t  is  hard not to th ink of  the image we have of  educat ion

in c lassical  Greece, of  c i t izens combining educat ion and pol i t ics using

t{
dialogue as the major instrument of  e i ther.  -  Anotner example woul-d be

school ing in a Peoplers Commune in China, much closer,  i t  seems, to the

Greek iceal  than school ing in,  for  instance, Greece today.

Out oi  a1]  th is let  us nou pick one element:  the not ion of  r rknowledgerr .

This i :  absolutely funoanental ,  and i t  is  probably relat ively safe to say

that knouledge presented ia at  least  lower schoois i .s presented as

something relat ively f ina1. The students may be given the idea that

further on there is knowledge is of  a less certain k ind,  but there are

certain fundanents on which to bui l -d -  and here are sone of  then for you

to learn,  not to learn how to quest ion.  Thus, schools ane not known for

tel l ing their  students how even the most innocent looking ar i thnet ic

already has bui l t  j -nto i t  much of  Uestern t ime concepts i  students learn
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that  5 + 9 = 14r but for  a farrner concerned with his work 5 + L) = 2,

i f  )  stands for the f i f th rnonth,  9 for  n ine months,  and 2 for  February

- and so i t  does for a Air l  who gets pregnant in the month of  Mayl
often

the annual-  cyclefref lects social-  l i fe better than'vJe;terrr  uni l inear t ime

And capi ta l is t  noney concepts:  students learn that a+b = b+a and are not

told that  when translated into f inancial  c l -eair  th is means that the order

is uninportant,  only the amount -  which is another way of  cut t ing down

on al l  k inds of  social  d.ecorum in favor of  a purely quant i tat ive approach
. ln

to l i fe ' . "  l lor  do they usual- ly lead up to any discussion of  how the

language they are taught wi l l  s t ructure thei-r  th inking -  i t  is  taken as

aa undisputable fact ,  l - ike the r ise of  the sun ard the posi t ion of  the

stars.

instead of  thc school ing paraCig: , r  of  knowledgc as somet i r ing about

which there is consensus, nore or less art i - f ic ia1,  educat ion rvould have

ann*l ' raF ^Ah^^ht ion of  }<nowl-edie.  ' " r .c fects r iould be there,  but so vrould

tho " ' '1 "^o --C there r . 'oulr  be no ef for t  to stcry arva;r  f ron them because4f\

of lack of  consensus. Val-ues tend to equal ize peopie much rrrore than

facts do: of  facts one can ]cnoi . l  more or 1ess, in val-ues one can bel ieve, aod

my'bcl ief  is  as gooC as yours,  hence in a dialogue you are no noreteacher

than I  am. . } ,e gust ibus non disnutanciern -  values are not to be d. iscussed

- is a deeply reactronary norn,  part ly because by impl icat ion farcts are

!}  bu discussed, presunal  -  
, '  bccause the l -ast  ivord r i i l -1 be spoken by the

older,  the rnore exper ienced, the more schooleC, ard part ly because va:1ues

have to be ciscusscd, : i : :cc they are our:  . ;u: id in;  1 i3htc in ' ;o f l is  J; ture,
.r, Jl

whether conscnsus is obtained or not."

But th is.  mearls that  eciucat i -on should and could be centered around

values, af ter  } lnov. ' ing i ihat  is  napping out r ;hat  n: ieht  be, t : ien Ie din5: on

to c i iscussions of  s- t r i lb,rgi-qs,  a: :  . i inal l ; ,  i :c in; l  into oraxis.12iro,1""r l

counir ies usual l l r  prctect  ther:selves againct  t i re Iat ter  not on1.,  by

o
:
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oeit r - i t ; r ; -  suci ,  i l i  j - . roacl^c. j  aS unscient i i ic  and inapplopr iatc for  school

curr icula,  but  a l -so by con-truct ing nat ion-states in such a sol id i f iec,

ccntraLizeu rvay t l rat  a:r ' /  change has to be from th, :  topr naking people

in-uo ci ients of  pol i t ic ians a:rd experts rui th top school ing,  at  most capable

of exercis in; ;  sone praxis in their  or+n pr i"vate sphere,  their  apartment,

and their  own fami ly I i  k :3 This idea is also protected by such macro- level

or iented ideologies as l iberal isn and marxism, that  both assume that basic

chalges have to be in the soci-ety as a who1e, not at  ther salr  school ,

farm, factory,  f i rm, v i11a:e 1eve1.14

l lonetheless,  the aoments when this type of  educat ion breaks out

l ike :  f i ro i rr*rv,  ^rr  a schoolrare probably the noments best remembered by

students -  and by Leachers becar-rse rr i t  got  out of  handrr .  These are the

monents rvhen a reai  passionr.r tc discussion starts and ihc teacher does

not t ry to qucl l  r t  throui_:h his author i ty,  nor to act  the l t ise th i rd part)

but becomes so involved hinrsel f  that  a l l  rnasks fa l l  and he sir : tp1y becomes

a partyr  on En equal  footrn3, to the discussion. . l .ese aie ;he noments

that create c l ia in ef fects,  the nomen+us that wi* ,  be reported -  a l t i iough

often oot for  i ts  t rue value as nuch. as for  the t r iumph in haviag broken

the structure -  anC cven sma1I chi ldrcn i rave a ver-y keen sense of  th is.

And not only c iocs tn is pattern Lerc io ch; i in ef fects -  i t  a lso leads to '

a pattern oi  eoucai ion by far  out last , ing school ing as a phase in l i fe:

educat ion becomes an existent ia l  necessi ty.  Socrates was $r mea:r ing
15

not only wise but also one who cont inucd bis educat ion beyond school ing. . .

?hus, tnere is an int inate rele. t ion between forn and content l

cnlen^' l i * -  
^* l  ^uvrrvv{ruB *r .  edi icat ion are two ways of  combining di f ferent forms and

ci i f  ferent contents.  Is,  t l -e[  the ansh/er to al l  th is to abol is]r  schooJ- ing

ard switch to educat ion,  creat ing societ ies wi th al l -  k inds of  acacler i j .es

where everybody walks per ipathet ical  1y and d. ia logues his and her way
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through 1i fe,  a l ternat ing wi th People 's Communes as a rvay of  coming

closer to the ground? No, there is probably al-so some pedagogical

16:
value in the tension between school ing and educat ionr 'and schools can

only be basical l -y t ransformed i f  *society is t raasformed anyhowl meaning

not necessar i ly  at  the nacro- l , :vel  of  total  society,  but  at  least  at  the

1ocal  level .  But schools cart  be,  and should be, brought nuch closer to

educat j -on -  and one way of  doing that woula be through a cr i t ical

redef in i t ion of  the concept of  l i teracy.  To that we norv turn.

r t .  ?he role of  l i teracy

I t  is  easi ly seen what role l i teracy plays in the context  of

scl lool ing presented above, a conte: : t  vr : r ich in turn has to be extend.ed

to the econonic and pol i t ical  spheres to be ful ly understoocl .

First  of  a l l ,  1- i ' ;eracy serves as the f  i rst  rung cin ihe ladder (or

Guccessj-on oi  ladCers) oi  school ing.  I f  thc contenf of  scrrool in3' is

pr in i r r i ly  verbal  ,  as we have argued, then knor.r ing how to reaci  and ur i te

is  a ccndi t io s ine quq non ior  part ic ipat ion.  I t  becones l ike an enirance

cr.rd,  and possessi .on cf  that  card becones l ike the dlplona handed out

when the f  inal  rungs of  the l -adders a.re reached: somer.- . ing ascr ipt ive,

I t i  can read anC wri tet l  becomes l ike rr I  am a boytr ,  non-d,wnanic,  undis-

nutable,  no 1on5er a qJ.est ion of  vrhaf ior? why?

Second, l i teracy,  when universal l ; '  obtained, serves to 6ive a sense

^r ^^"^1:  ! - -  ' . 'here everybody is above a certain mininun the discrepanciesvr sYudrILJ.  w

above that minirum may recede intothe ba.ckground. A nat ional  co:nnuni ty

of  l ta l l  us l i teratedtemerges for sorne t ine,  rapidly y ie ld ing to a keen

arareness of  the t remendous discrepancies between naxirnun and ninir : rum

scirool ing above that threshold as t ine passes or11 and l i terac; '  is  taken
4n
I I

l -or  : : ranted.
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T1-r i rd,  l i - teracy is eir t i re ly compat ib le wi th the typical  rvestern

conbinat ion of  vert ical i ty and inciv idual ism. In a push-button society

a rnini : ,un of  -L i teracy is needed to knov; wl , ich b. i t tons to ' . rush al though

i t  is ,  str i -ct ly speaking, not indispcnsabfe:  l ike t raf f ic  s igns

they r , ,ay be ideographlc rather than based on iet ters.  However,  ao the

populat ion grows more l i terate,  society r ' , ' i l l -  have to make more use of

let ters and words to make i t  look funct ional ,  to just i fy the expenses

involved, al thoi ;g l - r  i t  only serves as a mask to cover up the al ienat ing

nature of  ivork in modern society.  By rral ienat ionrr ,  then, we refer

essent ia l ly  to a work structure whereby thc vork operat iono becone so

standardized and rout in ized -  but  not necessar i ly  easy to perform - that

once they have been acquired these rvork rout ines require no nore input

1B
unless they are changed by sor. iebody hi ;her up.

But does one not have to be abl-e fo read to learn how to do j - t2

ies,  that  i . :  on,  way of  doing i t ,  both proCucers and con;uners are in

nanr i  nr  -o^ ' i^o5 ( there is t re r .a ln i f  icent le:nan vlorC r lGebraucl tsanvreisungenl l
.vuayv!

for  th is)  -  but  i t  car i  probabry just  as ' . . 'e- '  be 3ceu1r 'cd t : : rou;n in i tat ion.

r+ i  '  ^ '1- '  o^-  :orc ab.; t rac t  creat j -ve work,  into the unknor.m, anl , ic ipat ing4 v vrr+J

t l r ror .  - .  vcrbal  c;nbcLs t i rat  which i ;  not  yet  there,  in thoughts,  on the

Crawing board,  in texts,  in di ,scussj-ons that mastery of  verbal ,  symbols

is str : .ct- l - ; 'speaking nccessar j l  .  : . 'or ' "hat  is  t lc  facu-ous thinF about

r - ra-n^.  r r^^- .  ^-1, ry.  " , .=t  o, low us to crea.te ina,Tes oj  the potent ia l - .  l ,Jords do not

protesi  againct  being put to non-enpir icaiuses, to ref lect  the non-

a'r j  - f in- '  " - r"  ' }s rather than facis ior  instance. The only constraintv^rru! i r  
t  vcirq-

is  that  the sentence is correct ly *ormed, and t i rese constraints are

internal  to the verbal  systen; tbey do not ref lect  the border i ine betseen

enpir ical  and potent ia l  real i ty.  L ike nathema-; ics r{e r , , 'ould- go fa-r

to : r l t ro f  l r -qf  I  i  n i  e=l  I  r r  ncr: lFr l  : l ' l ' i -nrrr l "  thnno nrnhehl  wu.-su =an8ua;e fs eml)r^
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i r ,  sone bias in an enpir ic ist  d i rect ion:  af ter

rnathenat ics) are so of ten used to ref lect  that

be .-n '  p cAF'r  v- i rve1. ef  iect  
"o.1"th""" .  

19
v\!  r  

J

1l: I1,  lan --uir . :cs (  a i rd

v;h i  ch i  s that  ihere must

-o r  t , :c argunen' ;  is  thai  i i teracy j .s not leal ly neecied ior  work

1n a modern society,  for  moct of  the populat ion.  I t  may be needed for
20

consunpt ion though -  a l though prociucers seern to rely more on comnerci-al-s

arrd advert is ing based on the spoken ' , , 'orc i  and symbols than on people 's

6hi ' l i+rr  *n ra^n n-/ .1+ ;^ ^r^,ao].-Lrry to reao. Anal- t r  1sr ooviously,  needed for k inds of  crctr t :ve' . .o:k,

for  the reason rnent ioned, but that  is  for  the few.

Conclusion: l i teracy serves to a large extent to create an i l - lusion

of equal i t ; .  r t  rs not real ly bein- used, so l ike a reg never useci  i t

wi l f  tend to vr i . t ler  away. First  g:oes w: ' i t : -ng s ince tr is is a vray of

senci in6 a message, and that is inconpa'- ib le vr i th be j -ng located in the

lovrer strata of  vert ical  society -  rnost  people,  hence, probably have

their  wr i ' " ing peak at  school ,  part icular ly dur ing the f inal-  u*oo".21

After that  i t  rnay reduce to the legal  mini-n;um, the abi l i ty  to s ign a

document.  But readingl  the receiver aspect of  l i tcracy,  is  a lso

t i , i 'eatened i f  i t  is  not  str i .ctJ-y speaking necessary:  pcople eoon f ind

out t l :at  they can get at  more var ic knowle, ige in other rdays. i reople

complain of  iat igue when they read, and thi . -  is  prorected. by the

incredibre Spowth i -n raoio anc TV, also vert ical-  but  no roager wi th

ihe faintest  hope of  enter ing into any dialogue. A teacher can at  least

be teased into i t  -  i t  is  hard to tease a gadget into a mutual , Iy rewarci ing

exchange. rn short  1 the l i teracy i .s not funct ional  ,  i t  is  onry a

stat ist ical  ar t i fact  for  large groups of  thc populat ions- in underdevelopeo

and overdeveloped cor intr ies a1ikc,  and probably even rnore in the lat ter
aa

because they are nore rout in ized 1n their  work struc1-ure. ta

l /hat  about j .noiv idual ism? Sometninn of  lhe same aprr l ies here.



One l -earns how to read afone and wri te alone, not how to read for others

or te l1 stor ies for  others,  nor hov to compose things together.  L i teracy

is pr ivat izedr which is natural  s ince capabi l i ty  is  used as an arm i-n

the compet i t ion ui th others , rather tha-n for  cooperat ive purposeso ' l i r is

is very wel l  ref lected in the structure of  examinat ions in ways loo

obvious to descr ibe in any detai l ,  and the net resul t  is  a d,eepening of

the indiv idual izat ion of  learning.

Nevertheless,  in spi te of  such cr i t ical  remarks the conclusion is

certainly not to detract  f rom the i .mportaace of  l i teracy campaigns, but

to enr ich them by enr ichi-ug the concept of  l i teracy i -n ways to be discussed

belorr .  I t  is  very easy for the wef l  educated, not to ment ion the over-

educated to be scornful  about l i teracy -  i t  smacks of  the r ich who says

Itbel ieve ne, money is not everythingtf  to the pauper.  To be l i terate is

l ike being a c i t izen or a voter,  i t  means being in,  being a nenber.  une

rnay ccrtainly cr i tLcize what one has become menber of ,  but  i t  i -s easier

f  or  the c i t izen not to part ic ipate ,  f  or  the voter no::  to vote a. : id f  or

the l i terate to let  h is l i . teracy l r i ther away tnan for the reverse process

to take p, \^." .  
23

The probiern is certainly not how to reduce l i teracy ca,rrrrpaigns but

i t  i . ' ;  not  nerely how,o rcduce l i teracy ei ther -  i t  is  to nal le them more

neanrngr 'u l .  For i l - l i teracy campaigns are conducteC very nuch j -n the sanne

nanner as ant i -sma11pox or ant i -malar ia car,rpaigns: i l l i teracy has to be

eradicated so that the country can claim that the terr i tory is f ree f rom
6a
t4

tnat  p lague. However,  whereas the al ternat ive to srnal lpox is no snal lpox

at al l  i t  is  not  so c lear what is the al ternat ive to i l l i teracy.  Is i t

rerely to read or wr i te,  or  is  i t  read and wrj- te + -  a ld wh"t- in.rqA-

does that plus stand for?
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, .  The broader meaning of  l - i teracy

fmagine now that we si . rnply see l i teracy as the hegi .nning of  educat ion

rather than as the f i rst  rung on a school- ing ladder,  what would then be

the meaning of  l i teracy? Most of  i t  has been spel t  out  impl ic i t ly  above,

here we shal l  t ry to go more into detai l .

Evj-dent1y,  i t  means training in another type of  structure both for

the product ion ar ld consumption of  knowledge, in a broad sense, a structurc

that is at  the sane t ime less vert ical  and less indiv idual ist .  !1ore

concretely,  th is would mean that the abi l i ty  to enter into a dialogue

would be seen as equal  in importance to the abi l i ty  to read and wri te.

Hor,rever,  there is an important dist inct ion here that could be mad.e betreen

dialo6ue and discussion or debate:  the forner is a nethod, dialect ical ,

for  nutual  enr ichment and mutual  growth;  the lat ter  is  some k|nd of

regulated verbal  warfare where the basic point  is  to win over somebodv

clse.  To dialogue ( i t  should also be used as a verb) may involve pg

et contra dicere,  a lso in the sense that one takes this v i .ew alo another

the opposi te v iev -  but  th is is understood as a method to arr ive at  sone

klnd of  synthesis rather than as a eomnel- i  t iys naJne. I t  is  l ike the two

rouer$ in a double-scul ler :  i t  coul- i  turn into a compet i t ion in turning

the boat around; but i t  is  a cooperr t ive encieavour makinA use of  some

of the dyna-nism of the conpet i t ;ve enterpr ise.

A more relaxed form of diaiogue is the conversat ion which of ten may

be a dialogue, or a debate for  that  matter,  in disguise.  r t  is  a

profoundly coJ. lect ive undertaking; i t  respects the other party fu l1y,

there is an assun:pt icn that  t ime should be about equal ly shared ( i t  is
2\

not a lecture or a teaching sessionFi i t : -s oonducted in an atnosphere

of respect wi th a v iew to mutual  enr ichnent.  Of cour.se,  i t  has an air

of  the bourgeois saron aJBd is too pol i te to be a +,ool  for  social
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t ransformat ion -  and yet,  s i ioulo i t  not  somehow e-nter or:r

l i  ueracy? ihoul-c i  not  l - i teracy bc def ined morc broadly as

"; i th 
vroi 'c is in a r-ociar set t inE{,  not  ncrei} .  l ror , r  io rcaJ srnd.

cnnnon* 
^ 

F

i row to deal_

iJe ru'oul-d ar-so ar-ue in iavor of knorr i .nl  hor ' ;  to : :e;- i1 anl.  wri te

toget i rer .  Ti le ; tor3- le l le r  ' , . 'a: ;  an al :c i i : l t  ro le of  t rcn: lcror.r .s importrsce

- inconceivable v; i ' r . ,out  a , ;ubl ic,  part ly de;: t lsygi i  t i t rou3h l i teracy

because the stor ies are noi i  c iore- 'C : ,nd avai labl , ,  to al- I  r . r l  ,o care to

read them- But in th is process the story as a soci_al  t r .nsac,; i_on

between human beings disappeared. -  the book is and ren.1ins a rather

26indirect  l ink be tween author : lnd reacler,  bet leen sender anci  receiver.

At least  sorne of  th is can be recreatcd through a pattern of  jo j .nt

enjoymcnt,  but  today very few peopr-e even know anything about how to

read so as not to bore others -  and few know how, together,  to bui ld

on a story and create out of  i t  something new.

So much about the form, what about the content?

I f  educat i 'on is of  any u:e in locial  t ransfornai ion j - t  obvioucly

has to include both f  acts atrd value s,  both knor. ;J-e.d.5;e of  the empir ical

and the potent iaJ-,  v; i th anple use oi  thc vaiues to cr i t ic ize ihe einpir ical

a:rc i  of  a l l  k in*s of  . :nol . i l  edge to con;truct ,  usin;  the precious tools of

: iorcs i i :at  we l lur te^ns , 'ave at  our disposal  ,  a better real i iy .  Eclucat ion
s:culo ioster not only the ernpir ical  ,  i rut  a lso the cr i t ical  a-nci  the

construct ive nina 2J 
" .a 

t i rere rs no c ontradict ion between t , i re t i r r€€.

cn the contrar; , r ,  to bui id on onl)r  one oi '  t i r .ern,  usuai-ry c i ioo;rng ihe

enpirrc i l l  s ince i t  i ;  l -east  threatenin, , :  rnd nor: t  conl ,3r-rsus-or iented,

sr lou-. ' j  be r ,een . ; r j  pror- l rot ing some kind of  t runcatecl  ,  even c: . : t r i i ted,

t )'pe o f kno vrle rtge .

Concretely th is mears that ,  educat ion ghould leed to conccr-oucness,

to Faulo I re i rers atrd othercr fanous conscientrzai : ion -  for  r , . , j . r l . t  is

t i rat  i f  not  exact ly the keen awareness oi  the contraci ict ion
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between the factua] ertd the potent j .a l r  wi th ideas boih about why the

factual-  fa l1s short  of  thc potent ia l  anci  what could nake the potent ia l

one day becone empir ical  real i ty!  Consciou: jnrss is more than mere

awareness of  t i re forces working upon one -  i t  is  a lso alvareness of  how

to t ranscend. To t i r is  l ' re rvould onfty add one point  a l ready al luded to

above: a theory that  only sees traJrscendence in terms of  nacro cha:rges

is of  I i t t le use. Revolut ions a-re rare occurrences in hunan l i fe;  one

canaot base educat ion on such macro phenomena that happen once in a

generat ion -  at  most -  that  uould be l ike basing astronony on the

appearance of  l ia leyrs conet.  Hence, the praxis concept to be encouraged

should be relevant at  the micro levels too -  which neans that for  l i teracy

to contr ibgte to educat ion socr" ty r i l l  h"vu ' "o be ,

nore capable of  d iversi ty at  the local  level .  of  perni t t , ing people to

handle their  own af fa i rs local ly.  There i . ;  a c lear connect ion between

educat jon r^nd diver: i ty brou4ht about L: . r -ou: ' : :  more decenur l . I iza. ion,

and i r : rcasir :g sel f - re . i : .nce, localJ-y l  nd in, : iv iJuaI ly,  ju;u ls tn"re is

a conncct ion between school in[  and ccntral izat i .on,  in fuct  r^r i th nat ion-

state bui lc ing.  i ince both may be neeoed, and at  thc co: : lu , i :e,  rhere

s:oul-c i  bc r .  scope for both.28

b. Li teracy relat ive to other j iggianental  neecis

Li tcracy,  r ' rnether def inec narrowi-y 'or  more broadiy,  is  a funoamen:: i

neeci  j -n a l i lerate society.  But what are the oiher needs, and how doe s

l i terrcy relate to them? The answer to the lat ter  obviously deirent is on

the ans\ ler  to the former.

Thus, take the usual

as t r :ey would be referred

,f . i l r l  t l tcn e, . luca+- ion, at  i t ;

l is t  of  fundamental  needs, or bienes f unda,rnent ale s

to in Cuba: iood, habi tat ,  c lothcs,

mini : :un conceived ol  as l i+.erac. l  .

health -

LV 10
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easi ly seen horr '  l i teracy narrowly conceived of  is  instrumental  to the

sat isfact ion of  these needs when the l is t  is  that  short  a:rd these needs

also are narrovly conceived of .  Thus, i i  r -ood becomes a qucst ion of

reading recipes for increasj-ngly industr ia l ized food-making, habi tat

a quest ion of  s igning e contract  a:rd being suff ic ient ly kaouJ-eogeable

of nuqbers and let ters to locate oners own dwel l ing among sj-miIar

looking ones, c lothes a quest ion of  shopping and undersianoing advert is ing,

and heal th a quest ion of  readiag instruct ions of  hygiene -  wel l ,  then i t

a l l  combines rel-at ively wel l .  But underneath th is snooth surface, there

are very substant ial  problerns, a:rd al- l  of  then relate nrore or less

direct ly precisely to the problem of what is meanl by l i . teracy and

educat ion.

r ' ' i rc* +here is the idea of  g iv ing a deeper rneanin6 to the fundarnentalt  v$\

needs already ment ioned. There is a basic structural  s in i lar i ty ( t t isomor-

nhiqnrrrn r ' t<o the technical  lerm) between being nade l i terate on the one

ha-ndr and being fed, shel tered, c lad,  and protected on the other.  In al i

cases one is receiver,  a c l ient ,  being taken care of  by nutr i i ionists and

food-rnakers,  by torrrn p1:nners and archi tects,  by manufacturers of  c lo": : ing,

by sani tat ion enr ineers and physic iaas. There is a vrhole army rv i th

tert iary educat ion to take care of  you ---  once you are ' ' r i l l in; ;  and able

to read their  instruct ionst  But the s ign:f icant th ing aboui  th is is

that for  a l l  these f ie lds there is somethj .ng corresponoj"ng to the school ing

vs.  educat ion di lenf far  wi th the former standino for a nr ' r t r  quani i tat j -ve and

the lat ter  for  a more qual i tat ive approach with autonony ald shar ing as

basic ingredients.  
29

Take food as an example:  food in a qual i tat ive sense is more than

calor ies: : td proteins,  just  as educat ion is more than t i re nurnlrer of  years

passed in schools ano thc nunber of  d ip lomas received. -rood is an act

of  social  comrnunicat ion,  of  shar ing,  of  doing sone'c- ing together -  and
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some of i ' "  a lone or together l ; ib l :  the nearest  oncs ( f l r  i ly ,  f r i -ends,

neighbors) the whole meaning of  these basic €rs|ss1r oi  l i fe changes.

tsut  that  br j .ngs them closer to thc educat ion end of  the spectrurn -

vrhich means that the type of  l i teracy we have ar6ued above, the broad

concept,  would be more compat ib le arrd probably also Lead to deeper

qual i ty in the need-sat isfact ion.  ' . 'h is is perhaps rno:: t  c lear ly seen

in the case of  heal th:  to be a pat ient  is  noi  only to admit  that  you

are i l1 but also tosubmit  to the professional-  shi1ls oi  heal th personnel ,
50

denying other roads to cure.  In some cases i t  would be foolhardy not

to subrni t  but  by no meFns a1ways -  again we are arguing what the Chinese

refer to as rrwalk ing on two legsrt .  A person who has converted his

l i teracy in the educat ion direct ion,  who has become autonomous, capable

of dialogue, cr i t ical  and construct ive,  r^r i l r  a1 so be f  i r  more capable

of sel f -cure anci  of  cur ing others.  lhe point ,  one mi;ht  emphasize,  is

not so much the precise contcnt cf  thc te:<ts one reads af tcr  one has

become l- i terate es the structure l i tcr ' rcy leads one into,  whethcr i t  is

oi  the school ing or educat ion var iet ies --  for  the structure is the major
-31

nessage. Since sc:rool ing/educat ion f i l l . ;  i r "*"rr* t ,  J-*-e parts of

peoplets i ives that structural  rnessage wi l l  coninate people in their

social  behavior -  and anonl  other tn ings ha.ve spi l l -over ef fect  that

coulcr  lead to a mucl t  h igher qual i ty of  l i fe i f  the educat ion paradigm

is made more dominant.

Second, there are al1 the other needs -  l i fe ic not l imi ted to

those f ive afone. How do the two types of  } i teracy relate fo these

less mater ia l  needs? Depends on which they are,  ano here there is

rnuch l -ess consen.sus. But why is there lcss consensus? Part ly preci ;e ly
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because the needs already rnent ioned Sgg be handled in a way total ly

consonant wi th a central ized, standardized, vert ical  nat icn-state of

i ragnented indiv j .duals whereas this is cLear ly not the case for other

needs. Take work,  for  instance, not merely interpreted as a en:ployment,

as a job wi th a guaranteed mininum income so as to insure the sat isfact ion

of basj-c needs, but as an opportuni ty to express,  to create,  to engage in

praxis.  Today this pr iv i lege is probably reserved for a smal1 el i te of

intel lectuals,  ar t is ts and sone others -  in a society less bent on

sta:rdardized product ion and consuopt ion i t  could be the bir th r ight  of

52
everybody a:rd in that  case l i teracy could become funct ional  for  everybody.

Cr take Egg1|gg, that holy word which is being usurped precisely by those

societ ies iha" ta lk most about i t :  i t  should meart  nore than freedom to

choose between di f ferent TV channels or newspapers,  a l l  the t ime renaining

a passive consumer- I t  must also inply the f reedom to create,  but  that

nears that  f rorn the very beginnJ.ng creat iv i ty rather than recept iv i ty has

to be emphasized, whic i r  immediately would favor educat ion rather than

school ing.

At th is point  a very important aspect of  l i teracy should be ment ioned:

i reeion of  expression, even in a relat ively non-creat ive way, is meaningles.s

unless the n:edia are avai lable.  In mociern societ ; '  one is only permit ted

' ;o connunicate to selected, speci f  ic  receivers -  Iet ters ani i  starnps,

' "e lcphonc cal lc can be af forded by many, i f  not  by a1l  or :ven by most

-  for  the 1e'uters have to carry a:e ad.d.res.  u- t td tnu te lephone cal l  hes

to be preceocC by dial l ing a number.  Only the establ ishment,  or  selected

inaiv i -duals,  are permit ted to comnunicate vr i th unspeci f ied audiences,

even the aat ion as a who1e, and even beyond that.  The ordinary person

nay not even put up a:roster on the tor: r  square wi thout pernisSion,
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even not in countr ies that  boast a very high 1evel  of  f reedom of

expression. Our point  here is not,  that  everybody should be given

pr ime t i rne on televis ion but that  l i teracy should f ind nore non-

pr ivat ized out lets that  can be af forc ied by people in general- .  One

possibi l i ty  is  exact ly the wal l  poster -  a major Chinese contr ibut ion

to f reedom of expression -  another lould be to nake mJ"meograpir ing and

photocopying services avai lable f ree of  charge to everybody, in addi t ion

to cable TV anC Fi l  radio-senders.  Do this,  and l i teracy would become
37

much more meaningful ,  imnediately.

This al-so has some impl icat ions for  the next need in l . ine:  ; rc

need for pol i t ics.  lJe are then not merely t l i inking of  pol i t ics as a

social  inst i tut ion,  as an instrurnent to shape society and hence as a

social  needjr  We axe thinking of  i t  precisely as a hunal  need, as the

need for part ic ipat ion in shaping the conoi t ious of  one's o\ . rn l iv ing.

One ca:r  see i t  in the facial  exDress{ons of  people vrno l ive in societ ies

where this need is somehol.r  sat isf ied,  at  least  in;one per iods:  there

i .s an acute sense of  being ai ive -  whereas people oenieo this possibi l i ty

tend b become dul l  and to resort  to consumerism, pascive rel ig iousness

or nat ion; : l ism instead.3\r t  to engage act i -veiy in pol- i t ics is to do

exact ly a1I those things that we have rnent icned under educat ion,  and

part icular ly under the broad concepi  of  l - i teracy -  \^ /hereas school ing

would make for c i t izens who know how to read par ly programs, eurd l i teracy
35

would create people below t ,hat ,  but  at  least  able to behave adequately

16
on elect ion day. i lence, par l iamentar ism is to real  pol i t ics rvhat school ing

is to real-  educat ion,  lvhich is ivhat the narrow concept of  l i teracy is

to the broad concept ---  vrhich,  i -n turn,  is  vrhat stones are to bread.

'u ie coulo cont inue this l is t  of  neecj-s,  bur;  i t  ar l  leads to t i re

qnna {-rraa nr ^T nclusion. Thus, is t l tere not a ne_gq f  or  toEetherness,vJ } /v v4
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also having cuch expressions as f r iendship ant i  love? I t  i -s a te l l1.ng

indictment o- l  our schools that  many peoplc do no, know i iow Lo reconci le

i r iendship,  love narr iag:e wi t iL real  d iarogue but tencl  -uo sce i . ia1o,, .ue

ac sor. tct)r ing one en[ i :ges in only wi tn hal f - r ' r icncs arr i  hal f -cnenies -

real  enemies are evel  beyond that.  l iurbirer,  i -s t : lere not a need for

joy ano for giv i r :m . ioy to others -  a:rc i  is  t ,a l l i inr  f .o. .et l rer

by no means the only onc, cucir  source of  joy? . in i  wl :at  about t i le

nced for havinF: je meaninF with_ one's l i fe -  carr  t l ,at  real ly be reccnci l ied

t ' t i th the k i .no of  structure and cont: , r r t  associated with scirool inr :  -  i f

the picture d.rawn above is not too overdrar.rnr io, .  i t  i ;  obvious that

i t  appl ies to somc countr ies and to sone per iocls in hi l , iory more t ] , .an
7n
) t

to others2

In factr  annong;: .1I  of  these dimensions the broad concept of  l i teracy

is not only a necessary component l  i t  i ;  so central  in the r . rholc social

nexu6 that i t  comes close to being a rnajor causal  factor.  But to the

extent th is is t rue i t  becornes rat i rer  impor iant,  a-nd the cluest ion is

hov that concept is bett .er  promoted.,  i -n theory ano pract ice.  To the:. t

l te now turn.

7.  Cjrnclusion: some stratgFies

I t  is  not for  arr . , ' 'nody to t ranslate th is into any } : ind oi  b lue-nr inb

- that  vrculd be against  the-rhole snir i t  of  thc exercise.  lut  a couple

of very broaci :  ; -u i ie i ines night be suigesied.

First ,  l i terac) '  t r ' - , in ing must no longer be seen as a qucstron of

how to t ra in the largest nunber as quickly as possible and as lnexpensively

- 'er  heaci  as , rossible.  r?ather,  much at tent ion r : iu$t  be r iven i ,o the cocial

stru: ture in 
" ' r i r  

i -ch i i  takes place, ancr t i rc contcnt of  thc f i r : t  verbal

l rcsl 'ages to be naster"cd.  ' fhe structure should be deccntr l - r l i : . ,ed,  c l -ose
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to real  l i fe s i t rat ions -  car ied out at  work i f  possible l  a. : rd by

equals as much as l tcscible.  The content should have na:<ir : lum relevance t

verbal  exarnples s i rould not be contr ived.,  l i teracy should be e:<per ienced

as a malni f icent instrument to express and understand important thrngst

not as a goal  in i tsel f  -  in that  case i t  becomes a fet ish.  There is

much to learn f rom the Cubaa campaign where this part icular point  is

?R
/v

coneerned.

second, l i teracJ,  t ra in ing must include a large var iet ;" '  of  t r r -  in ing

pro€lrans in wha-b to do with l . rords,  such as conposin;  postersr ha.ving

dialogues, composing let ters- to-the-edi tor ,  comrnent ing and cr i i ic iz ing

39
radio prograrni : ,  behaving in meet ings ---  €v€r ' 'vhen reading ano w-r i t ing

are not direct ly involved. I t  may wel l  be that a new term should be

invented to rnake a dist inct ion between'rhe narrou and the broad conceptt

retaining nl i teracyn only for  the forrner.

?hirr l  +h; .s f ,ype of  exerCise shoulO have catry-over ef fccts intor r r I I  u l  urrr

school-s,  and one vehic le of  t ransformat ion here rnight be to grve

recent ly alphabet ized adul ts more access to ordinary schools so that

their .  h i  -her leveL of  exper ience can rni ;< wi th the inorc iorr , ra l  t r i ' in ing

naqseqqpr i  h-  fne C: i1 i fen.l /v . . r  vv

Forrr th -  cvar i  r rcn al  I  th is a basiC concLi t |On fOr l i teraCy tO
- r  t  r  Y

becorne funct ional  ,  not  oniy a ques: ion of  Iearninf i  anu ior ; :ct i ing equl ' .1- l ;

or  even nore quict ly,  r ,ould be for society 'uo under:o soixc t ra lnsformat iont

parr t icular ly in the direct ion of  nore adninistrat ive lece- i i ra l iza ' j -on and

nore economic sel f  - re l iance at  the ] -ocal  level .  ior

consj-derably more than l i teracy cai ,1,3i31-1 5 i . - ,  neecl 'e.1 ,

i rnportant instruments in th. t  d i reci ion.  fo l - jg" ! - . "

+hi:  +a )rrnron
ev a:qt /yvlr

l - ' -+ t1^-,  n^.r  ) .^
U U L Ul lsu\  l . ldJ vs

the structure is

the basic message r  the content is c ief  ined'  t i . : . rou;h the ^*- :  + l - .^  r 'uJe, a-nu 1,ne use

wil l -  have to be meaningful ,  rvhich rneans, ul t imatelyr  boroer ing on or
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i ;et  l , in;  in io sonc kino of  pol i t ics.  l ,ut  th is j  presuppose s a sen. je of

loca1 cel-- i ' - respect,  i ;h ich in turn presurposes sone kind of  l ;nor. i leaAe

reform, not too i i i fc i :c i r t  f rorn a l -and refoi 'ur ,  . " , ,hereby t i re nonopol izers

of knowredge-product ion,  such as universi t ies,  e:<perts etc. ,  are l r i l l ing

to distr ibute the toors of  knowledge better,  and people in generar dare

respect their  own in: ; i6hts more.

so, what would happen i f  the i . rholc wor ld became l i terate?

r lu i te a lot ,  in f r .ct  -  i f  we dare d.ef ine i t  broadly enough and take

t l te consequence of  t rust ing the peopJ-e r ; j ro are gi .venr and thernselves

develop further l  tne tools of  reading and wri t ing.












